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WELCOME TO THE ROMA? 
EDUCATION PRACTITIONERS’ 

ATTEMPTS TO RESIST A DOMINANT 
NEGATIVE DISCOURSE ABOUT ROMA 

CHILDREN.

 

-
-

‘outsider’and ‘stranger’ -

need opportunities to connect the ‘personal troubles of the milieu’ with the ‘public issues of the 
social structure’ 
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specialist practitioners working with schools 

as a response to the ethical issues in the 

practitioners and their institutions responded 

values and in the life of institutions or in the 
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with special educational needs and placed 
in special schools, the high drop-out rate 
as children progress through education, the 

the lack of awareness and knowledge on the 

leads to a lack of response or inappropriate 

other teachers within schools is widespread 

arrived at an understanding of how education 
practitioners engage in this agenda and 

understanding of the prevalent discourse 
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practitioners in arriving at an alternative 

What are the prevalent discourses about 
Roma children that practitioners describe in 

How do practitioners respond to such a 

the researcher as an integral part of the 

‘Qualitative research is a form of interpretive 

interpretation of what they see, hear and 
understand.  Their interpretations cannot 

history, context and understanding.’  

‘Qualitative researchers deploy a range of 
interconnected interpretive practices, hoping 
always to get a better understanding of the 
subject matter at hand.  It is understood, 

visible in a different way.’ 

In planning the data collection through 

interviewed were specialist practitioners 

negotiated 
accomplishment’
recognising that conversations are shaped 
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at each stage of the interview process to 

power relationships in the research setting 

Denial of Roma identity

‘A lot of practitioners thought they were 
Romanian, other people just considered 

they were not Gypsies and everyone else in 

Depending on their view of Roma - 
practitioners often felt that Roma were being 

obstructive and not willing to engage rather 
than seeing them as having been a victim of 

engage.’ 
‘Resentment!  Teachers say that the Roma 

set up a support system and the child does 
not turn up.  The teachers say they are not 
attending.  The children tend to move a lot.  
There is a lot of resentment at the wasted 
time.’  

were aware how relationships of power 

Roma children as the ‘other’

‘People did not have the information.  If we 

playground - that can be a foul disgusting 
piece of behaviour or it can be that he has 
not been used to using a toilet and then it is 
not a foul disgusting piece of behaviour.  It 
is something that the child needs help with.’ 
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‘People don’t want to change they don’t want 
to address these needs because they say in a 
few years’ time they will be gone - they would 
have moved on.  That is not going to happen 
- this is their home.’ 

one issue was that only one school leader 
attended - though recently all the schools 
were saying why do we have to have those 

why families are coming to the UK - how bad it 
is for them.  All the issues about employment, 
why they don’t engage in bureaucracy….. 

else’s problem and that someone else will 

people adopt different positions toward 

illustration of how the relationships of power 

feared provides insight into the power and 

schools did not have the skills and resources 

Inspections and targets

and targetsin relation to attendance and 

‘All the schools are being judged on their 

practitioner responsible for attendance and 

or whatever, that is never going to happen 
but it is better than it was before.  They might 
have 89%.’ 
‘The target driven culture has a huge impact.  
It causes resentment and pressure on teachers 
who have classes with many issues in socially 
deprived areas and those teachers are still 
being expected to get those children to those 
targets.  ‘ 

Mismatch between policies and needs
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responsive to children who arrived in the area 

here and these families who arrive mid-term 

A lot of children slip through the net - the 
schools tend not to support the families 
particularly primary and secondary transfer.  
The literature they send home is in English.’ 

Another specialist practitioner pointed out 

“Sometimes we have had cases where the 
families have been offered two or three 
different schools for their children.  One case 
we heard of recently was for children in the 
same family to go to school in two different 
towns.  Absolutely ludicrous when you start 

do not feel it is appropriate for children to 
travel very far away from them anyway and 
they have not got the money to send their 
children on buses to school and the actual 
practicalities of getting three children into 
three different schools.” 

for specialist practitioners in working 

service to refer them to us.  They are not 
treated equally.’ 

into their own space and disengaged with the 

“I am training the teachers as they don’t 

bust the myths about the Roma put about by 
the media.  I focused on the facts and how 
the Roma have adapted and moved on.“ 
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they get one child or one family who do well, 

“We say ‘you do need to be positive’ and to 
build up that trust with the families and that 
face to face communication with the Roma 

the trust in you.” 

alternative strategies in order to show that it 

or the staff actually realise that these families 
have the same needs and they want the best 
for their children.  It may be the same as what 

the child is going to be safe in the school then 
they won’t send them to school so the teacher 

school”. 

wider issues in order to challenge negative 

“I am the Chair, it was quite a big group - each 

rather than everyone do their own thing.  The 
challenges of education do get discussed, also 
health and housing. I might not have realised 
the big picture....”. 
“People’s personal views get in the way of 
their professionalism. Sometimes they are 
racist - it is improving. They don’t realise it - 
they are just ignorant. It is their attitude they 
cannot see the bigger picture and how they 
can help the families.” 

how practitioners were skilled at introducing 
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without evaluating on the effectiveness of 
such an approach or considering whether 

I found that recognition of the negative 

which education policies were non inclusive 

a range of alternative solutions outside the 

that specialist practitioners did not refer to 

that had practitioners understood and used 

’
structure’

Postmodern Ethics. 

Postmodernity and its 
Discontents.

All Change! 
Romani Studies Through Romani Eyes. 

Roma children 
challenge ignorance by sharing their culture. 

Enquiry for Insider Researchers.  

rd
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The 
Situation of Roma in an Enlarged European 
Union. 

Roma in 
an enlarged European Union – Conference 
Report 2004. 

Improving 
the tools for the social inclusion and non-
discrimination of Roma in the EU: summary 
and selected projects. 

New Roma 
Communities in England. 

The Fundamental Rights Position of 
Roma and Travellers in the European Union.  

 
Roma and Travellers in Public Education: An 
overview of the situation in the EU Member 
States. 

Collecting and 
Interpreting Qualitative Materials. 

Power and Knowledge: 
selected interviews and other writing 1972 – 
1977. 

Doing and Writing 
Qualitative Research. 

School Provision for 
Ethnic Minorities. 

The 

Sociological Imagination.  

Education and Social Justice. 3(6). 
. 

Philosophy of Education 
Research. nd

The Right to Education of Roma/Gypsy 
Traveller Children. Volume 2. Western and 
Central Europe. 

Romani Children in South 
East Europe.  The challenge of overcoming 
centuries of distrust and discrimination. 

That’s who I am, Experiences of 
young Romanian Roma in London. 

The rights of children and the 
changing images of childhood. 

Improving the Outcomes for Gypsy, 
Roma and Traveller Pupils: Literature 
Review.  Research Report No. DCSF – RR077. 

Applications of Case Study 
Research. 




