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Presentation Notes
Very good afternoon everyone! Greetings from London! My name is Dr Mario Moya and I am delighted to be online today sharing the last plenary session of this wonderful conference which year after year gets better and better. I am very grateful to the organising committee, in particular Dr Waffa Zoghbor, for the invitation and for the smooth organisation of this event which I have personally enjoyed like many of you.
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Presenter
Presentation Notes
I don’t like to be self-referential so bear with me here. I am a Senior Lecturer at the University of East London where I lead the Master program in English Language Teaching. I am a postgraduate supervisor for masters and doctoral theses, I am a Senior Fellow of the Higher Educational Academy and I partner with the British Council in the area of academic literacies and English as a medium of instruction. 



Aims of the Presentation

Discuss the 
concept of 

“method” and 
“methodologies” 

using the 
framework of 

Critical Pedagogy.

Introduce 
“Linguistically 
Appropriate 

Practice” (LAP).

Review the main 
principles and 

themes 
underpinning 

LAP.

Explore the role 
of the native 
language (L1) 
when learning 

additional 
languages.

Identify the characteristics of teaching and learning contexts embedded in LAP.
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In the next 40 minutes I will:
Discuss the concept of “method” and “methodologies” in second language learning using the lenses of critical pedagogy, one I feel very passionate about.
Introduce what linguistically appropriate practice means 
Review the main principles and themes underpinning this framework
Explore the role of the native language (L1) when learning another one; and
Identify the characteristics of teaching and learning contexts embedded in LAP.




The “method” legacy

• Method and methodologies prevalent constructs in the field 
of  teaching and learning languages for a long time.

• Pseudo-scientific rationale for the development of teaching  
methods based on the influence of a positivist approach and  
theories of language learning.

• Methods turned into recipes in a quest for the best way for 
teaching  and learning languages.

• Methods assumed uniformity and very little scope for 
variation.  

• Methods seen as a “safety net”.
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It is important to start with a consideration of the concepts of teaching ‘method’ and teaching ‘methodologies’. For a long time, the history of English Language Teaching was too preoccupied with finding the best method for teaching English with the potential for this to be replicated it in every single classroom, in every corner of the world, and with exactly the same outcomes. Richards and Rodgers (2014) explain that “when linguists and language specialists sought to improve the quality of language teaching in the late nineteenth century, they often did so by referring to general principles and theories concerning how languages are learned, how knowledge of language is represented and organized in memory, or how language itself is structured” (p. 20). Such a view was dominated by the paradigm of the positive sciences which, for a long time, was used to validate certain classroom practices through a process of habit formation (Thi-Thuy 2019). 
The cognitive revolution, which emerged as a reaction against the positivist paradigm, moved the agenda from the idea of method as an idealised recipe to a series of competence-based methodologies, which are still a current view prevalent in many countries (Collins & Marsden 2016). A further shift in paradigm which focused on the social interactions and the ways in which individuals use language for different purposes brought about communication to the fore as the main goal of language teaching and learning (Ortega 2018). All these positions on the perceived value of a ‘method’ and of ‘methodologies’ understood as “a systematic sets of teaching practices based on a particular theory of language and language learning” (Richards & Rodgers 2014, p. 3) have been seen as an attempt to standardised practices and are, for many teachers, a safety net to fall back on in the pursuit of teaching excellence (Gilakjani & Sabouri 2017). A more contemporary view coming from the critical pedagogy claims that the idea of ‘method’ is embedded in a colonial agenda (Cameron et al. 2018) and in some pseudo-scientific postulates with some obscure metalanguage, seeking communicative and grammatical competences but without developing a clear understanding of how the brain processes linguistic information for effective communication to take place (Chan & Henderson 2018). 




“Methods” and “Methodologies”

• Restricted view

• Stifles creativity and innovative 

practices

• Ignores diversity and the uniqueness of 

classroom interactions

• Overlooks the linguistic and cultural 

capital of instructors and learners

• Metalanguage open to debate

• Overemphasis on grammatical & 

communicative competences but 

without a clear understanding of the 

language processing in the brain

• Ignores the affordances provided by 

other settings beyond the classroom
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The problem with this view of “method” is both the breadth and the scope of the concept as it is restrictive and, given the fact that it seeks standardisation, it stifles creativity and innovative practices. Similarly, a ‘method’ assumes that learners are blank slates or empty vessels and that they are all clones of a prototypical good language learner operating in an idealised instructional context (Zeng 2018). It is evident, therefore, that this viewpoint overlooks the linguistic and cultural capital that both students and instructors bring with them into the classroom (Canagarajah 1999) which, according to the critical pedagogy, cannot be viewed as a static environment where learning is guaranteed but, as a physical space, this needs to be seen as an ecosystem where different individual and group dynamics are constantly at play (Yang 2019). The classroom is, therefore, a living space and traditional views on the method ignores the affordances provided by other contexts where learners also operate (Dörnyei 2013).  It has taken some time for the educational community worldwide to understand that both teachers and learners are all unique individuals and that diversity is, in essence, what defines us all in any social group, including classrooms. Consequently, to think about methods and methodologies as the panacea to solve such old problems as learners’ minimal engagement, lack of progress in communicative competence, and even new ones, such as superdiversity, is too simplistic as what works for some groups may not necessarily work as well for others. We are all unique in our own ways.




Lightbown, P. M. & Spada, N. (2013). How languages are learned. 4th Ed. Oxford: Oxford University Press.
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My experience as a trainee teacher was one of indoctrination into the idea that methods should be followed from A to Z, for successful learning outcomes. It was only when I realised that I was able to release the automatic pilot, I began to realise that the concept of methods and methodologies was a little obsolete since my learners had their own individual ways of learning English.



New times, new challenges

 Monolingual configurations, linguistically 
diverse classrooms

 Monolingualism has become the 
exception rather than the norm

 Mass media and the Global Village 
(synchronous communication)

 Greater awareness of neurodiversity, 
preferred learning styles, and a variety of 
unique learning needs

 Shift from individual cognition to 
social networks

 However, the way we teach 
languages have remained largely 
the same for the last 20 years.

 What are we doing to respond to 
the new challenges?
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It has also become undeniable that classrooms are not immune to the new geopolitical configurations that characterise current societies. Advances in technology, amongst others, have shrunk distances and have turned the world into a global village (Dixon, 2009) and with the permanent displacements of peoples all throughout the world, they are likely to be competent in, at least, one language apart from their own thus making monolingualism an exception rather than the norm (Ward et al. 2018). 

When viewing the classroom as a physical space for learning, it is interesting to consider that from a sociolinguistic perspective, cultural and linguistic diversity is the defining phenomenon of some contemporary learning environments, especially where languages are in contact (Wood et al. 2018). 

From a point of view of language learning, the cognitive turn in second language acquisition theory made a valuable contribution to the understanding of how individuals come to acquire additional languages by acknowledging that there are a multitude of variables, both individual and contextual, that influence  learning either positively or otherwise (De Rycker & De Knop 2017). This is also acknowledged by recent studies in the field of the neurosciences which have provided researchers and teachers with some very insightful views on neurodiversity (Hong et al., 2017; Reiterer, 2018; Schwieter, 2019), preferred learning styles (Şener & Çokçalışkan 2018), as well as the identification of barriers to learning which contributed to raising an awareness of a variety of unique learning needs in language learning (Hu et al. 2019) . 

The classroom landscape, as described so far, is a complex environment where diversity in different levels becomes a salient feature. 

It is also important to acknowledge the nature of the personal relationships that take place in this physical environment (i.e. relatedness): whilst traditionally a unidirectional relationship was prevalent (teacher – learners), it is imperative to think that a group of learners is a body where hundreds of relationships take place and, therefore, it is no longer possible to sustain unidirectionality as the main teaching approach (Rucinski, Brown & Downer 2018). 

As a group, learners grow shared cognition which provides new affordances not only for language learning but also for different types of learning to develop. The 21st century classroom is quite radically different from the one imagined by the proponents of the ‘method’. 

The question that is pertinent to ask is: What are we language teachers doing to respond to the challenges presented by linguistic diversity?




Linguistically Appropriate Practice

• Roma Chumak-Horbatch (2012, 2014)
• Canadian context
• Immigrant children in early years contexts
• Bilingual education
• ‘Linguistically’: L1/L2 alternation
• ‘Appropriate’: identification of language needs
• ‘Practice’: teaching and learning (pedagogical knowledge)
• Focus on classroom activities
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Linguistically appropriate practice is a theoretical framework emerging from the research of Roma Chumak-Horbatch who looked into the educational provision of immigrant children in early years contexts in Canada. Originally, the focus of her research was on bilingual education in mainstream classrooms. The outcomes of the research were systematised in seven principles –we will look at this in a moment.

The framework starts from the identification of classroom practices contributing to the development of English whilst encouraging learners to use their native language/s actively. 

Linguistically in this context then means the alternation of the learners’ first language and the target one. “Appropriate” refers to the identification of language needs so that the teacher can plan and “pitch” lessons not only at the right level but also at the level of interest of the learners. “Practice” then refers to the development of the teachers’ pedagogical knowledge –this is, the know-how to teach individualised tasks according to the needs of the learners.

One criticism of this framework is the meaning of “appropriate” since this is a loose term; the appropriateness of practice is unique to each environment, learners, and instruction. Therefore, what is “appropriate practice” for one teacher may not be so for another.



Linguistically Responsive Teaching

• Tamara Lucas & Ana M. Villegas (2011)
• American context
• Elementary and secondary education (K-12)
• Teacher training for language diversity
• ‘Linguistically’: Teachers’ cultural and linguistic awareness
• ‘Responsive’: Identification of learners’ needs
• ‘Teaching’: Use of strategies for learning
• Focus on teachers’ knowledge, skills, and competences
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The framework of linguistically appropriate practice is probably a refinement of a previous one emerging from the research of Tamara Lucas and Ana Maria Villegas in the United Stages in 2011. Lucas and Villegas focused on language diversity and the educational provision of students in elementary and secondary education. .In the paper that resulted, they distilled six principles — a linguistic foundation for the teaching of English learners in mainstream classes with a clear focus on teachers’ knowledge, skills, and competences for teaching. 

Linguistically in this contexts means the development of the teachers’ cultural and linguistic awareness, not only of the target language but also those of the other languages spoken in the classroom.

Responsive refers to the identification of learners’ needs and how teachers with a set of knowledge (orientations), skills, and competences can meet those needs. Responsive teaching is, then, the use of the right strategies for learning – language learning and professional learning.



LAP Principles

1. SLL in not a simple soaking-up process
2. Students learn an L2 in many different ways
3. Learning an L2 = acquisition of new social and academic skills
4. Emergent bilingualism = language and the brain
5. L1 is an integral part of the who our learners are
6. Cognitive advantages in dual language mental processing
7. Language mixing is unavoidable
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Principle one is a reaction against the standardisation promoted by the notion of methods that tend to simplify language learning. On the contrary, LAP see the acquisition of an additional language as a laborious experience where a multiplicity of factors are involved and not only the linguistic aspect. 

There is a great variation in the way in which students learn an additional language. Some eagerly initiate interactions in the classroom and appear to pick up a new language quickly. Others are more cautious and reluctant. Internal factors, such as the learners’ age, personality, aptitude, and motivation, as well as external factors, such as exposure to the new language, willingness of peers to interact, parents’ and teachers’ attitudes to the new language, language background, and family socioeconomic status, all affect the rate of language learning.

3. Learning a new language is more than learning to talk. It involves acquiring skills on two levels: social and academic. Social language or everyday face-to-face communication is mastered within about two years of initial exposure. The content of social language is frequently focused on personal experiences, making it easier for young learners to engage. On the other hand, academic language is impersonal, more technical and abstract and takes approximately five to seven years to master. This level of language learning is removed from personal experiences and is more complex and cognitively more demanding than social language. Academic language requires learners to deal with classroom tasks, activities, and routines that make use of specialised( content-specific ) vocabulary and language forms not found in social language.





Underpinning Principles of LAP

Changing school 
populations as a 

result of 
dislocation, 
change, and 

transition

Shortcomings of 
monolingual 
instruction

Native language/s 
(L1) as a resource 

for learning L2.
Linguistic Capital
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We can then identify the reasons for the call for a linguistically appropriate or responsive teaching.
Our classrooms reflect society; people are diverse; groups are transient and so is the school population in the UK and elsewhere.
Monolingualism is the exception rather than the norm; as such, emphasising a purely monolingual instruction where native languages are discarded is asking learners to shake off who they are before stepping into our classrooms.
 The learners’ native language/s should not be seen as a barrier for learning an additional language but the linguistic knowledge already existing in bilingual or diglossic learners is a form of linguistic capital that teachers need to use and promote.



Area of 
Empowerment

Zones of Contact

School Literacy
vs

Social Literacy

Moya (2020)
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Therefore, building on Chumak-Horbastch and Lucas & Villegas, who focus exclusively on teachers and teaching practices, I bring into the model “the learners” in a dialectic relationship. We all agree that our learners, depending on the purposes for learning whatever language, they want to become part of a community, the aim of our teaching should shift from one of passing exams to one of empowerment: learners shouldn’t learn a language for such a limited scope; they should learn a language as this is a tool that will enable them to be included in such a community. Language empowerment is akin to inclusion. 

If this is the aim of language teaching then we need to develop the competences necessaries for learners to be successful communicators and give them a space for the development of the third space. This is a metaphorical place where they negotiate their identities in the target language, a zone of becoming, as they move between different zones of contact (home, school, friends, etc.).

From a perspective of language policy-making, this framework aims to bridge the divide between the language practices associated exclusively with school literacies and place the language learner as a learner with agency in the social world using the language he or she has been using, it is about giving the learners the tools for them to have a “voice”.





How does LAP look in “practice”?
1. Acknowledgement of diversity
2. Pragmatism or “what works”
3. Acknowledgment of learners’ existing linguistic capital and prior 

knowledge
4. The linguistic mechanism in the brain functions as a single unit
5. Modelling and scaffolding
6. Judicious use of the learners’ L1
 Translanguaging (García, 2008)
 Cross-language connections (Cárdenas-Hagan, 2018)
 Language Learning Strategies (Moya, 2021)

7. Nurturing and enabling environment for L2 learning
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We need to acknowledge that not one learner is like another one as not one class is similar to another. Needs are fluid and so should be the teacher’s response in meeting them.
We need to release our automatic pilot and don’t be afraid to use praxis, our professional reflection on what we do, to identify what works when teaching and learning.
We need to acknowledge that our learners come to us with their identity, one language, and that they bring some prior knowledge about the world with them. Learners need to negotiate their new identity in the new language.
Asking learners not to use their native language is asking something that biologically it is not possible as the language function in the brain operates in one single compartment.
Modelling and scaffolding are certainly good teaching techniques and the learners’ first language/s can be used productively if a judicious approach is applied. Ofelia García, speaks of the practice of translanguaging in the classroom, Cárdenas-Hagan, talks about cross-language connections, and I advocate for the use of transferrable language learning strategies.
If learners feel acknowledge for how they are, the knowledge they already have, and the language they already know is put into use to get things done in the new emerging language, then problems of disruptive classroom behaviours and aversion to second language learning are likely to be minimised because the learning environment will be nurturing.



Bridging diversification and equality in the classroom

Method-ruled 
classroom practices

Inclusive approach 
promoting local 
responses to global 
problems
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I have rejected the idea of teaching methodology promoting agency in a framework that allows you, the teacher, to develop an inclusive approach where your practice is determined by the local needs of your students rather than by the principles of a method.
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